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  Students go home 
after school in 
Mannar, Sri Lanka.

Friendship
“Friendship is 
born at that 
moment when 
one person says 
to another: 
‘What! You too? 
I!thought I was 
the only one.’”

!C.S. LEWIS,  
BRITISH WRITER

Do you agree with the 
quote? Why or why not?

Look at the photo and 
caption. Discuss the 
questions.

1. What can you 
tell about these 
students in the 
photo? 

2. Do you think they 
are friends? Why or 
why not?
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Academic Vocabulary
Use these words to express your ideas throughout the unit.

PRACTICE 1 Use context to determine the meaning of the words in blue. 
Write the word for each de!nition in the chart below. 

Social scientists are aware of many different types of 
friendships. In fact, studies of teenage friendships show 
that teens have a wide variety of friends: classmates, friends 
from sports teams, online friends, and more. Though teens 
appreciate and value all their friendships, the amount of 
interaction they have with each friend varies widely. For 
example, in one study in which all teens had reliable internet 
access, 62 percent of boys said they spent time with friends 
online, but only 48 percent of girls said the same. Girls said 
that this is partly because they need assistance from their 
friends and prefer to talk on the phone about important 
topics. Boys, in contrast, enjoy gaming, and online platforms 
are helpful for cooperation between gamers.

Word De!nition

cooperation the act of working together for a common goal

can be trusted, or regularly does what it should do 

to be thankful for something

help in doing something

communication through conversation, looks, or action

knowledgeable about or understanding of something

PRACTICE 2 Work with a partner. Divide the words so that each partner has 
three words. Write a sentence using each of your three words, but don’t write 
the vocabulary word. Read the sentence aloud for your partner to complete.

Example

Student 1:  My friend never arrives on time, so she’s not very  .
Student 2: Reliable?
Student 1:  Yes!

Academic  Vocabulary

appreciate (v.)
assistance (n.)
aware (adj.)
cooperation (n.)
interaction (n.)
reliable (adj.)

UNIT LAUNCH

Respond Write one or two sentences to respond to the Essential Question.

Discuss Your Ideas Use your Unit Concept Map and your response to share  
your ideas with the class.

Discussion Frames

I think …

In my opinion, …

It seems to me that …

In your opinion, what …?

Explore the Essential Question 
Think Write your ideas about the Essential Question in the Unit Concept Map.

ESSENTIAL QUESTION

What makes a  
strong friendship?

Friendship

What is friendship? What does a friend do? What does a friend  
not do?
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PREPARE TO READ: Children’s Growing Friendships

Discussion Frames

A key similarity is …

An important  
di!erence is …

In your experience, …?

First Thoughts
Think about your friendships when you were about "ve years old. How are 
they similar to your friendships now? How are they di!erent? Complete the 
Venn diagram. Then share your ideas in a small group.

Reading Skill: Analyze Text Structure RI.7.5

Writers of non"ction use di!erent types of organization (text structure) for di!erent 
purposes. Identifying the structure can help you better understand the text and 
remember important information. Writers often use speci"c clue words that can help 
you identify the text structure. The most common text structures are:

Text Structure De!nition Clue Words

Sequence  
(Time order)

Describes events in the order they 
happened

!rst, second, next, then, last

Compare and 
contrast

Describes the similarities and di!erences 
between two or more things

in contrast, compared to, similar to, 
di"erent from, but, whereas

Description Describes characteristics of a person, 
place, thing, or topic

adjectives and adverbs  
for example, for instance, such as, in addition

Cause and 
e!ect

Describes the relationship between 
events (causes) and the results of the 
events (e!ects)

cause, e"ect, reasons, because, as a result, 
due to

Problem / 
Solution

Describes problems and how they 
were (or can be) solved

problem, issue, question, puzzle, solution, 
answer

Skill in Action
Study the model from “Children’s Growing Friendships” to see how one student 
analyzed text structure. Do you agree with the analysis? Why or why not?

How do our friendships 
change as we grow up?

Imagine one friendship between 
two preschoolers and another 
friendship between two high schoolers. 
In both cases, the kids probably have 
fun together, and they may be very 
fond of each other. But the older 
children are able to re!ect on their 
relationship in a much more complex 
way than the little ones can.

Much more … 
than is another 
clue that things are 
being compared.

The clues tell 
me that this 
text structure is 
compare-contrast.

The word but 
shows that two 
things are being 
contrasted.

This sentence 
tells me that a 
comparison is 
being made. 

In both cases 
also tells me that 
things are being 
compared.

Key Vocabulary
PRACTICE Use context to determine the meaning of each word in bold. Then match the 
word to its de"nition.

 Studies have found that many adults begin decreasing their number of friends around 
the age of 25. The reasons for this are usually more pragmatic than emotional. As people 
mature, they often "nd a partner or spouse to con!de in instead of friends. Adults also have 
more rigid work and childcare schedules, so they have less time to contribute to maintaining 
friendships. Also, people’s interests change over time, and adults may re"ect on childhood 
friendships and realize they don’t have much in common with those friends anymore.

 1.  pragmatic a. strict; di#cult to bend (adj.)
 2. rigid b. to tell secrets to someone (v.)
 3. re$ect c. using common sense to solve problems; practical (adj.)
 4. mature d. to give one’s money, time, and so on (v.)
 5. con"de e. to think deeply about (v.)
 6. contribute f. to develop or grow to full size or mental abilities (v.)

Friendships NowFriendships at Five

Both
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by Eileen Kennedy-Moore

Read and answer the question: In what ways do 
mature friendships expand on earlier levels of 
friendship? As you read, underline any parts of the 
text you have questions about or "nd confusing.

How Children’s Understanding of 
Friendship Changes and Develops with Age

Imagine one friendship between two 
preschoolers and another friendship between 
two high schoolers. In both cases, the kids 
probably have fun together, and they may be 
very fond of each other. But the older children 
are able to re!ect on their relationship in 
a much more complex way than the little 
ones"can.

Just as children usually crawl before 
they walk and walk before they run, they 
also show a developmental sequence in 
their friendships. Children of different ages 
think very differently about friendship. As 
they mature, they become better able to 
understand another person’s perspective. 
This adds depth and meaning to their 
friendships.

Children’s
  Growing

FRIENDSHIPS

  Young children play together in Dubai, 
United!Arab Emirates.
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   1.2
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Stages of Children’s Friendships 
Based on systematic interviews with children of different ages, 

psychologist Robert Selman offers a very useful 5-level framework 
for understanding developmental trends in children’s friendships. 
Each of Selman’s levels is described below, along with a phrase 
“expressing the key sentiment corresponding to it.”

Level 0 Friendship—Momentary Playmates: “I Want It My Way”
Approximate ages: 3–6 years 

Children at this stage view friends as momentary playmates, 
and their friendships are all about having fun together. Their 
friends are kids who are conveniently nearby, and who do the 
same things they like to do.

Children at this stage have very limited ability to see other 
perspectives. They assume that other children think the same way 
they do, so they tend to get very upset when they #nd out that a 
playmate has a different opinion. 

Children in the “I Want It My Way” stage like the idea of 
having friends, and they de#nitely have preferences for some peers 
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over others. But they’re not so good at being reliable friends. For 
instance, three-year-olds might say, “You’re not my friend today!” 
if they just feel like doing something other than what their friend 
wants to do. 

Despite the day-to-day or moment-to-moment variations in 
how friendly they act, preschoolers do show some continuity in 
their friendships. One study found that two-thirds of preschoolers 
who claimed each other as friends were still friends four to 
six"months later. 

Level 1 Friendship—One-Way Assistance: “What’s in It For Me?”
Approximate ages: 4–9 years

At this level, children understand that friendship goes beyond 
whatever their current activity is. However, they still think in very 
pragmatic terms. They de#ne friends as children who do nice 
things for them—such as sharing a treat, saving them a seat on the 
bus, or giving them nice presents. But they don’t really think about 
what they themselves contribute to the friendship.

Children at this level care a lot about friendship. They may 
even put up with a not-so-nice friend, just so they can have a 
friend. They also may try to use friendship as a bargaining chip.1 
For example, they may say things like, “I’ll be your friend if you do 
this!” or “I won’t be your friend if you do that!” 

Level 2 Friendship—Two-Way, Fair Weather Cooperation:  
“By the Rules”
Approximate ages: 6–12 years 

Seven- to twelve-year-old children are able to consider a friend’s 
perspective in addition to their own, but not at the same time. This 
means that they understand turn taking, but they can’t really step 
back and see patterns of interaction in their relationships. 

At this stage, children are very concerned about fairness and 
reciprocity, but they think about these in a very rigid way. So, if 
they do something nice for a friend, they expect that friend to do 
something nice for them at the next opportunity. If this doesn’t 
happen, the friendship is likely to fall apart. 

Children in the “By the Rules” stage tend to be very judgmental 
of both themselves and others. They evaluate themselves harshly, 
the way they think other people do. So, they say things like, “No 
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1 bargaining chip something used to gain an advantage when trying to make a deal

Children take a 
cooking class in  
São Paulo, Brazil. 
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one will like me because of my stupid haircut!” They tend to be 
jealous, and they’re very concerned with #tting in by being exactly 
the same as everyone else. 

Children at this stage often invent “secret clubs.” These 
involve elaborate rules and lots of discussion about who is or isn’t 
included as a member, but they tend to be short-lived. 

Level 3 Friendship—Close, Mutually Shared Relationships: 
“Caring and Sharing”
Approximate ages: 9–15 years

At this stage, friends help each other solve problems and con"de 
thoughts and feelings that they don’t share with anyone else. They 
know how to compromise. They do kind things for each other 
without “keeping score,” because they genuinely care about each 
other’s happiness. 

For some children, this is also the “Joined at the Hip” stage. 
Girls, more often than boys, may be best friends and expect each 
other to do everything together. They feel deeply betrayed if a best 
friend chooses to be with another child. 

Level 4 Friendship—Mature Friendship: “Friends through 
Thick and Thin”
Approximate ages: 12 years and up 

At this stage, children place a high value on emotional 
closeness with friends. They can accept and even appreciate 
differences between themselves and their friends. They’re also not 
as possessive, so they’re less likely to feel threatened if their friends 
have other relationships. Mature friendship emphasizes trust and 
support and remaining close over time, despite separations. 

Selman originally proposed that later levels replace earlier 
ways of thinking, but it’s probably more accurate to say that the 
more mature levels expand upon earlier perspectives, adding 
new and deeper layers of understanding. As adults, we value 
deep, ongoing relationships, but we also like to have fun with our 
friends. We appreciate it if our friends do nice things for us. We 
also have different kinds of relationships, including both close and 
casual friends. 

Some researchers have criticized Selman’s friendship 
framework because it’s based on interviews, so it’s limited by what 
children can tell us. If we observe what children actually do in 
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social situations, it’s clear that friendships don’t just burst out of 
nowhere at the age of three. 

•  Children as young as six months get excited about seeing 
a peer. They smile and make noises to try to get the other 
baby’s attention. They might even crawl over to get close to 
a peer, but they tend to treat peers as toys to explore. 

•  Twelve- to 18-month-old toddlers show noticeable 
preferences for certain peers. They can play simple games 
like imitating each other or peek-a-boo, which shows that 
they have at least some rudimentary2 ability to understand 
another person’s perspective. 

•  Two- and three-year-olds can sometimes be touchingly 
kind to each other. For example, if they see a friend crying, 
they might try to comfort that friend by offering a special 
blanket. This shows that very young children aren’t all about 
self-interest. 

Despite these criticisms, Selman’s framework vividly illustrates 
an important point: Children are not just short adults. The way they 
think about relationships is qualitatively3 different at different 
ages, and it gets progressively more complex.
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2 rudimentary basic; simple
3 qualitatively relating to quality rather than amount

  Young women chat  
during an afternoon  
break in Muscat, Oman.
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Language Convention: Identify Prepositional Phrases L.7.1.A

A phrase is a group of words that works together as a single unit. There are 
many types of phrases. One of the most common types is the prepositional 
phrase. Prepositional phrases modify (describe) nouns or verbs.

A prepositional phrase includes a preposition and an object. The object 
is usually a noun or pronoun. Adjectives can be placed between the 
preposition and the object.

Common Prepositions
 above across around below for in under through
 about among at by from over until to

Close Read
Work with a partner.
1. Determine the meanings of your underlined words and phrases.
2. Discuss the question:
  In what ways do mature friendships expand on earlier levels of friendship?

Understand and Analyze
Respond to the questions. Support your responses with evidence from the text.
1. Analyze Use the title, headings, and subheadings to identify the topic and main idea of the text.
2. Compare According to the "rst paragraph, what is one similarity and one di!erence  

between the friendships of preschoolers and those of high schoolers?
3.  Interpret Reread lines 28–31. What does it mean that Level 0 friendships are between  

children who are “conveniently nearby”?
4.  Compare What is a major di!erence between Level 2 and Level 3 friendships?
5.  Explain Why do some researchers criticize Selman’s framework?
6.  Analyze What does the text mean by “Children are not just short adults”?

Apply the Skill: Analyze Text Structure
Identify the text structure of the paragraph. Write the words that give you clues.

Level 3 Friendship—Close, Mutually Shared Relationships: “Caring and Sharing”

Approximate ages: 9–15 years

At this stage, friends help each other solve problems and con"de thoughts and feelings that they 
don’t share with anyone else. They know how to compromise. They do kind things for each other 
without “keeping score,” because they genuinely care about each other’s happiness.

For some children, this is also the “Joined at the Hip” stage. Girls, more often than boys, may be best 
friends and expect each other to do everything together. They feel deeply betrayed if a best friend 
chooses to be with another child.

Text structure: 

Clue words: 

Share Your Perspective
Discuss these questions in a small group.
1.  Which of the ideas in Selman’s framework do you agree or disagree with?
 Share your reasoning.
2.  Are there any ideas from “Children’s Growing Friendships” that you  

disagree with? Explain.

Discussion Frames

I agree/disagree with this 
idea because …

My experience is that …

I would like to add …

Do you agree/disagree 
that …?

FOCUS ON UNDERSTANDING FOCUS ON LANGUAGE

PRACTICE 1 Match the sentence beginnings with the prepositional phrases  
to make complete sentences.

 1.  My friends usually come over and hang out a. by far.
 2. She hasn’t seen her camp friends b. until I see you again.
 3. My sister is my closest friend c. in the kitchen.
 4. I support my friends in the band d. at all their concerts.
 5. I’ll send lots of emails e. in a long time.

PRACTICE 2 Underline the prepositional phrase in each sentence.
1.  Some researchers have criticized Selman’s framework because it’s based  

on interviews.
2. Toddlers show noticeable preferences for certain peers.
3. Children as young as six months get excited about seeing a peer.
4. Two- and three-year-olds can sometimes be touchingly kind to each other.
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noun being modi"ed preposition object of the preposition

objects of the prepositionprepositionverb being modi"ed

Children at this stage view friends as momentary playmates.

Children are very concerned about fairness and reciprocity.



Read Again
Read “Children’s Growing Friendships” again. As you read, circle details from 
the text that help you respond to this question:
What are important similarities and di#erences between the !ve stages 
of children’s friendships?

Re!ect and Respond
Use the information you circled in the text to complete the chart. Fill in each 
box with details about children’s friendships at that stage.

Use your chart to respond to the question: What are important similarities 
and di!erences between the "ve stages of children’s friendships?

Discuss Your Response
Share your ideas with the class. Write one new idea you hear.

Respond to the Guiding Question
Write a response to the question:
How do our friendships change as we grow up?

Use evidence from the text, your discussion, and your life. Use the Discussion 
Frames to help you. Use the rubric to check your response.

Response Rubric
A good response will

! clearly state your 
opinion

! provide support 
for your opinion 
from the reading, 
the discussion, and 
your life

! use academic 
vocabulary to 
share ideas

Research W.7.7; SL.7.4

Choose one of these topics. Research 
the topic to learn more about it.
•  Similarities and di!erences between 

boys’ and girls’ friendships

•  Why friendships are important for 
people’s health

•  Friendships in middle school

Follow these steps:
1. Make notes about what you 

already know about the topic. 
2. Write three questions you have 

about the topic. 
3. Research the topic to "nd answers 

to your questions.
4. Write your answers to the questions.
5. Present what you learned to a 

small group.

Discussion Frames

In my opinion …

My reason for this is …

One detail that supports 
my opinion is …

Another point of view is …

I agree/disagree with that 
opinion because …

SHARE OPINIONS

Level 0 Level 1 Level 2

Level 4Level 3

Boys work on a 
robotics project 
together in Austin, 
Texas, USA.
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VIDEO CONNECTION

What are the qualities  
of a good friend?

First Thoughts
What do you think are the three most important qualities of a friend? Discuss 
your ideas with a small group.

Viewing Skill: Use Visuals to Understand Key Ideas 

Speakers often use visuals to help their audience understand and remember 
their most important ideas. Visuals can be literal. For example, a speaker 
describing a place might show a picture of that place. However, visuals can also 
be !gurative. For example, a speaker describing emotions might show the sun to 
represent “happiness.”  Watch closely for both types of visuals.

Apply the Skill
   1.2  Watch “Friendship Basics.” Match each visual with the idea it represents.

     Visual       Idea
 1. hiking shoes a. loyalty
 2. smiley face balloons b. empathy
 3. east/west "ags c.  reciprocity
 4. an alarm clock d. shared interests
 5. a volleyball e. respect

   1.2  Watch again. Write a de!nition for each word or phrase below.

shared interests  empathy  respect  loyalty  forgiveness  reciprocity

Understand and Analyze 
   1.2  Watch again. Answer the questions. Support your responses with 
evidence from the video.
1. Explain How are the questions of how to keep a friend and what makes a 

good friend related?
2.  Infer Who is Chad, and why does the speaker mention him? 
3.  Infer How do the east/west "ags represent a key idea? 
4.  Analyze Why is volleyball a useful visual? How does it help you understand 

a key idea?

Share Your Perspective
1. Consider a time when you were a good friend.  

Which friendship basics did you display?
2. Consider a time when you were not a good friend. 

Which of the friendship basics did you not display?
3. Which friendship basics are most important to you?  

Rank them from 1 (most important) to 6 (least 
important). Explain your reasoning.

Discussion Frames

I recall a time when …

I consider/don’t consider 
… important because …

My reasoning is that …

Can you explain why …?

Players and 
spectators 
enjoy a game 
of volleyball in 
Afghanistan.
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Riku: Can we have a conversation about something 
that happened after math class yesterday?

Luca: Sure, what is it?
Riku: Well, you know I studied really hard for that 

test, right? But I still didn’t do as well as I wanted. I got a 
lot of answers wrong, and I was upset.

Luca: Yeah, I remember that. I’m sorry you were 
disappointed about your grade.

Riku: Well, you didn’t seem sorry. When you got your 
test back, you made a big deal about celebrating your 
perfect score. Then, after class, you showed all our friends 
your test.

Luca: I was excited about it. I worked hard, too, and  
I wanted to celebrate. What’s wrong with that?

Riku: Well, it made me feel even worse. I understand 
that you were excited, but I was so disappointed. It felt 
like you didn’t notice or care.

Luca: I don’t think that’s fair to say. I did care, and I 
told you that you’d do better next time. 

Riku: You did say that, but then you just kept 
showing off your test!

Luca: This isn’t all about you, you know. You never 
even congratulated me on my score. I studied hard, too.

Riku: You’re right about that. I didn’t congratulate 
you. I guess I was too focused on myself.

Luca: Well, I understand that. I know you worked 
hard and were disappointed. I was too focused on myself, 
too. I should have been more empathetic.

Riku: I guess we both should have paid more 
attention to each other. I’m sorry I didn’t congratulate 
you. I’m glad you did so well.

Luca: And I’m really sorry I made a big deal of it in 
front of you. That wasn’t nice. Hey, maybe we can study 
together next time? I could help you if you’re having 
trouble with any problems.

Riku: That sounds good. Thanks, Luca.

PERFORMANCE TASK: WRITING 

Assignment: Write a Skit W.7.3

A skit is a short, informal performance. Skits educate, inform, or amuse the audience. 
Good skits are clear, concise, and impactful. For this assignment, you will write a skit 
about how two friends resolve a disagreement.
Your skit should have two characters, and each character must speak at least six 
times. The skit should include:

 ! an introduction in which one character starts the conversation or sets the scene
 ! an explanation of the disagreement that summarizes the problem the friends 

are having  
 ! both characters’ opinions about the disagreement and details that show how 

each person feels about the issue 
 ! details about the solution that explain how the friends resolve the disagreement
 ! a conclusion that clearly and positively ends the conversation and teaches the 

audience something about resolving con!ict

To make sure your skit is clear and concise, avoid: 

 ! long speeches by one character
 ! using characters’ names too often
 ! unnaturally formal language

Explore the Model
Read the skit. Draw a star next to the statement that explains the disagreement. 
Underline sentences that show how Riku feels. Highlight sentences that show  
how Luca feels. Circle the solution to the disagreement.

The introduction is 
when one character 
starts the conversation 
or sets the scene.

The explanation of 
the disagreement 
summarizes the 
problem the friends 
are having.

The conclusion 
clearly and 
positively ends 
the conversation 
and teaches 
the audience 
something about 
resolving con!ict.

The details about 
the solution 
explain how the 
friends resolve the 
disagreement.

Both characters 
state their 
opinions about the 
disagreement and 
give details that 
show how each 
person feels about 
the issue.

Middle school 
students study 
in Jishui County, 
Jiangxi province, 
China.
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Feedback Frames

I like how you included …

I suggest you add …

… would make the 
conversation clearer 
because …

Read aloud as you 
proofread. You will hear 
mistakes that your eye 
might pass over quickly 
on the page.

TIP

Plan Your Skit
Complete the outline to plan your skit.

OUTLINE 

What is the disagreement about?

Character 1’s name: Character 2’s name:

Character 1’s opinions: Character 2’s opinions:

What is the solution? What does the audience learn about con!ict resolution?

Write and Revise
Write Use your outline to write a "rst draft of your skit. Friends use informal 
language to express both agreement and disagreement and to show that 
they are listening to one another. Here are some phrases you can use to 
express agreement and disagreement.

Informal Phrases to Express Informal Phrases to Express
Agreement: Disagreement:
You’re right about that. I understand that, but …
I understand what you’re saying. I don’t think that’s fair.
That sounds good. I’m not sure about that.
I see what you mean. That’s not how I see it.

Revise Exchange skits with a partner. Use the checklist to review your 
partner’s work and give feedback. Refer to your partner’s feedback as you 
revise your draft.

 Does the skit include an introduction to begin the scene?

 Is the reason for the disagreement clearly explained?

 Does each character speak at least six times?

 Is each character’s opinion clear?

 Is a solution included and explained?

 Does the audience learn something about con!ict resolution?

  Does the skit include phrases to express agreement and 
disagreement?

Proofread Check the grammar, spelling, punctuation, and capitalization in 
your skit. Make edits to correct any errors.

Publish 
Share your skit according to your teacher’s instructions. Read at least two of 
your classmates’ published skits.

PERFORMANCE TASK: WRITING 
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Assignment: Perform a Skit SL.7.6

A skit is usually performed by two or more actors. The actors rehearse, or 
practice, the skit before the performance to make sure they understand 
the characters, the con!ict, and the dialogue. For this assignment, you will 
perform the skit you wrote about a disagreement between two friends with 
a partner. 

Plan Your Skit
Work with a partner. 
1. Read your partner’s skit. Decide which skit you want to perform. Make a 

copy of the skit for each partner.
2. Talk about how each character feels and acts at di#erent parts of the 

conversation. Consider these questions:

 ! How would the character feel now?
 ! How would the character express his or her feelings?
 ! What facial expressions and gestures would he or she use?
 ! What tone of voice would he or she use?

3. A play or drama always includes stage directions that tell the actors 
how to speak and what gestures to use. Annotate your skit with stage 
directions about the characters’ feelings, facial expressions, gestures, tone 
of voice, and other important notes. 

Example

PERFORMANCE TASK: SPEAKING 

Rehearse Your Skit
Rehearse your skit several times. Then rehearse in front of another pair of 
students. They will give you feedback using the checklist.

 Did the actors speak loudly and clearly enough to be understood?

 Did the actors express the characters’ feelings clearly? 

  Did the actors use appropriate tone of voice, facial expressions, and 
gestures?

  Did the actors make eye contact with each other when 
appropriate?

 Did the actors look up from their notes?

 Did the actors use correct pronunciation?

Perform Your Skit
1. Give a brief introduction. Say which characters you are each playing.
2. Perform the skit, incorporating feedback from your rehearsals.
3. After your performance, lead your classmates in a discussion. Ask:

 ! What disagreement did our characters have?
 ! How did both characters feel and act?
 ! Which character did you agree with most?
 ! What do you think of the solution to the disagreement?
 ! What did you learn about con!ict resolution?

4. Invite your classmates to ask questions.  

Re!ect
Discuss the questions with a small group.
1. What surprised you about writing your skit? 
2. Did writing a skit in two characters’ voices help you understand their disagreement better? How?
3. What was challenging about performing the skit? What was rewarding?
4. How was the feedback on your writing and rehearsals helpful?
5. What was something you learned from your classmates’ work?

Feedback Frames

I like how you …

I suggest you add …

… would make the  
dialogue clearer  
because …

[nervous, looking down]
Riku: Can we have a conversation about something that happened after math class yesterday?

Luca: Sure, what is it?

[looks up at Luca, very serious, frowning]
Riku: Well, you know I studied really hard for that test, right? But I still didn’t do as well as I wanted. 
I got a lot of answers wrong, and I was upset.

Luca: Yeah, I remember that. I’m sorry you were disappointed about your grade.

[becoming angry, gestures with hands to show he’s upset]
Riku: Well, you didn’t seem sorry. When you got your test back, you made a big deal about 
celebrating your perfect score. Then, after class, you showed all our friends your test.

Luca: I was excited about it. I worked hard, too, and I wanted to celebrate. What’s wrong with that?

[sad and disappointed, looks down again]
Riku: Well, it made me feel even worse. I understand that you were excited, but I was so 
disappointed. It felt like you didn’t notice or care.
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LEARN ING

TAKE ACTION

Re!ect 
1.  Re!ect on your Take Action project(s). What was successful? What do 

you wish you had done di"erently? Why?
2.  Reread your response to the Essential Question What makes a strong 

friendship? in Connect Across Texts. How did your Take Action 
project(s) change or add to your response?

3.  What will you do di"erently in your life because of what you learned 
in this unit?

How Will You Take Action?
Choose one or more of these actions to do.

Personal
Keep a friendship journal.
1.  At the end of each day, write down 

something nice that you did for a friend 
or family member. Try to do at least two 
kind things each day.

2. At the end of the week, review all the 
nice things you did. Count them and try 
to do more nice things next week!

School
Create a “Be a Good Friend” poster. 
1. As a group, list 5–10 things students in 

your school can do to be a good friend.
2. Create a poster listing your ideas to 

display in your school. Decorate the 
poster and give it a title.

3. Display the poster.

Local
Write a friendly card for someone  
in need.
1. Many children’s hospitals and senior 

centers accept cards for patients to let 
them know there are people who care 
about them. Look online for a hospital 
in your area that accepts cards.

2. Follow the hospital’s instructions to 
write and send a card to a patient.

Global
Find an international pen pal.
1. Pen pals write letters or emails to each 

other even though they haven’t met. 
Ask an adult to help you #nd a pen pal 
in another country.

2. Communicate with your pen pal for 
as long as you both would like. Ask 
questions about your pen pal’s life in his 
or her country and share details about 
your culture.

3. Share information you learn with your 
class.

National Geographic Explorer Ismael Vásquez Bernabé describes 
his heritage as part of the indigenous Amuzgo community of Mexico 
“as if it were my arm or one of my !ngers.”  The Amuzgo people live 
mainly in the mountains of southern Mexico. They speak the native 
Amuzgo language and are famous for weaving beautiful textiles. 
As a !lmmaker and photographer, Vásquez Bernabé has dedicated 
his career to documenting and preserving the rich Amuzgo cultural 
traditions, particularly Amuzgo music. 

Years ago, when he was a dancer for the traditional  “Dance of 
the Chareos,”  Vásquez Bernabé developed a close friendship with 
the Amuzgo musician Francisco Núñez. Although Núñez was about 
50"years older than Vásquez Bernabé, they connected over their 
shared interest in preserving Amuzgo music. Núñez was worried that 
his music would disappear after he died, so he and Vásquez Bernabé 
created a documentary !lm featuring traditional Amuzgo songs.

The !lm, Nkwí Nayà Tónko: A Man of His Word, has appeared 
in numerous !lm festivals around the world. Vásquez Bernabé 
continues making !lms that celebrate Amuzgo culture. He received 
a National Geographic grant to make a second short !lm about 
traditional weaving in his community, in which his mother is one of 
the protagonists. 

   1.3  Watch the video excerpt from Vásquez Bernabé’s #lm to learn more.

1. Why did Ismael Vásquez Bernabé and Francisco Núñez become friends? 
How did they work together?

2. Vásquez Bernabé has said that he works to preserve his culture because as it 
disappears, “I feel useless because little by little, I’m starting to disappear.” Do 
you feel this connected to your culture? How could you help to preserve it?

EXPLORER IN ACTION
Ismael Vásquez 
Bernabé is a 
#lmmaker and 
photographer.

Preserving Traditions through Friendship     1.4

Traditional wooden 
!utes
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